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Abstract 

This study determined the relationship between school heads’ multifactor leadership styles and multiple intelligences 
and the school performance among public junior and senior high schools in District I and II, Schools Division of 
Valenzuela, School Year 2024-2025.  Mixed-methods research design, specifically explanatory sequential, was employed 
to describe the school heads’ multifactor leadership styles and multiple intelligences of 26 school heads and 327 
teachers. Findings reveal that in terms of school heads’ multifactor leadership styles, school heads assessed themselves 
as well as teachers as “extremely true” in demonstrating multifactor leadership styles. For school heads’ multiple 
intelligences, school heads assessed themselves together with teachers as very true and extremely true in exhibiting 
multiple intelligences. No significant differences were found in leadership styles and multiple intelligences based on 
age, educational attainment, or years of service. Similarly, no significant differences were found between school heads 
and teachers’ assessments in most categories of multifactor leadership and multiple intelligences, except for musical 
intelligence. There is no significant relationship between Multiple Intelligences and School Performance. Also, there is 
a significant relationship between school heads’ multifactor leadership styles and overall school performance. School 
heads demonstrated strong performance, with high ratings in OPCR and IPCR, and most schools achieving at least a 
"Developing" level in SBM. The results suggest that school heads’ effectiveness is more influenced by their leadership 
style than by their age, education, or years of experience. 

Keywords: Multifactor Leadership Styles; Multiple Intelligences; School Performance; Management by-Exception; 
Kinesthetic Strength; School Performance 

1. Introduction

The function of school leadership is complex and requires an elevated level of skill and effort. School heads have a crucial 
role in creating the education system in the Philippines. Their leadership styles significantly impact educators and 
students, as they serve as catalysts for change, affecting the learning environment through various approaches. They 
engage in proficient communication and exchange pertinent information, cultivating favorable relationships within the 
school community while providing guidance and support for teachers' professional advancement and promoting 
comprehensive development. 

The function of school heads is crucial in determining the overall performance and achievement of a school (Villanueva 
et al., 2021). Efficient leadership is essential for the achievement of any educational institution. School principals are 
the primary individuals accountable for guiding the trajectory of the school, molding its ethos, and guaranteeing a 
favorable atmosphere for education and development. Their leadership acumen, which includes their aptitude for 
strategic decision-making, interpersonal proficiency, and forward-thinking vision, has a profound influence on the 
school's performance (Jaffar et al., 2019).  
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The leadership intelligence of school heads refers to their ability to effectively manage the school's organization, 
operations, and resources, which is achieved by a mix of knowledge, skills, and talents. School heads can enhance 
student achievement by efficiently employing these resources to create a secure, efficient, and effective learning 
environment (Villanueva et al., 2021).   

In addition, according to Amalia et al. (2020), school heads need to have robust supervisory, interpersonal, and 
leadership abilities to effectively support and guide teachers and staff in attaining their highest level of performance. 
Proficiency in organizing and prioritizing activities, fostering collaboration and teamwork, and offering guidance and 
support to team members is essential. The leadership intelligence of school heads includes their capacity to effectively 
convey a shared objective and foster distributed leadership within a cooperative educational environment. This entails 
conveying the institution's goals and objectives, guaranteeing that all individuals involved agree and strive towards a 
common vision. In addition, school heads need to show the ability to make judgments in specific situations, considering 
the relevant information and making well-informed and impactful choices. The success of schools is directly influenced 
by these leadership attributes (Villanueva et al., 2021). 

The Department of Education (DepEd) is promoting advancements in teaching quality by establishing professional 
standards and clear role descriptions for school heads and supervisors. These efforts aim to enhance the overall quality 
of teachers. Therefore, school heads must exhibit the necessary leadership skills to effectively fulfill their tasks and 
obligations within the educational institution. 

The Philippine Professional Standards for School Heads (PPSSH) establish explicit criteria for school heads at various 
stages of their professional growth, ranging from novices to exceptional practitioners. Furthermore, it motivates school 
heads to actively adopt and promote ongoing enhancement and expertise. Moreover, its objective is to establish clear 
guidelines for school leaders at various phases of their careers, promote a dedication to continuous professional growth, 
offer assistance for learning and development, and facilitate consistent performance evaluation. As the leader of a 
school, one plays a vital role in ensuring the efficient delivery of education and promoting successful learning within 
educational institutions. School heads are advised to utilize the PPSSH as a model for their approach, which prioritizes 
the establishment and reinforcement of a network of individuals and organizations involved in education to improve 
the efficacy of schools and individuals. 

As per the Philippine Professional Standards (PPST), school principals have the responsibility of fostering an inclusive 
school culture that embraces and appreciates diversity. By prioritizing the cultivation of respect for both educators and 
students, creating a conducive environment for learning, and actively fostering connections with students and 
educators, this approach addresses disciplinary matters and promotes well-being. 

Furthermore, by DepEd Order No. 24 s.2020, it is imperative for school heads to not only possess the ability to recognize 
these challenges and opportunities, but they are also responsible for effectively overseeing, training, and empowering 
the school staff to ensure the achievement of equality and fairness. School heads must fulfill the comprehensive role of 
a leader and manager to effectively guide and enhance school performance. 

As per DepEd Order No. 42, s. 2007, the school principal is accountable for overseeing both administrative and 
instructional aspects of the school or group of schools. Their leadership encompasses educational leadership through 
the creation and pursuit of a collective vision and mission for the school, as well as the development and implementation 
of curriculum policies, programs, and projects. They also demonstrate people leadership by establishing strong 
relationships with stakeholders and exerting a positive influence on individuals. Additionally, they exhibit strategic 
leadership by analyzing intricate global issues, managing educational resources, and optimizing their utilization. 
Despite the significant duty of a school head, they must maintain a holistic perspective and balance their leadership 
intelligence while serving teachers and learners. 

Educators must consistently pursue advancement and originality to augment the educational experience for their 
pupils. Thus, this study investigated the multifactor leadership styles and multiple intelligences that school heads 
possessed and how these leadership styles and multiple intelligences influenced the success of school performance. The 
study examined the relationship between multifactor leadership styles: idealized influence, inspirational motivation, 
intellectual stimulation, individualized consideration, contingent reward, management-by-exception, and laissez-faire, 
and multiple intelligences: naturalist strength, musical strength, logical strength, existential strength, interpersonal 
strength, kinesthetic strength, intrapersonal strength, and visual strength, in relation to school performance indicators: 
OPCR, SBM level, and teachers’ IPCR. Studying this work is significant because it illuminates the need for comprehensive 
leaders in educational institutions. 
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Examining the multifactor leadership styles and multiple intelligences and their impact on school performance is crucial 
for educators dedicated to fostering beneficial transformations in their schools. By comprehending the relationship 
between multifactor leadership styles and multiple intelligences, school heads could foster a more comprehensive 
approach to management that has the potential to enhance school performance. 

2. Theoretical Framework 

The combination of Bernard M. Bass and Bruce J. Avolio's Multifactor Leadership Style Theory and Howard Gardner's 
Theory of Multiple Intelligences helps to enhance school performance. These theories underscore the necessity of 
leveraging both cognitive abilities and personality traits to govern and oversee a school effectively. 

The Multifactor Leadership Style Theory is a prominent leadership model developed by Bernard M. Bass and Bruce J. 
Avolio. This theory focuses on the interaction between leaders and their followers, emphasizing the impact of leadership 
behaviors on organizational outcomes the key components are transformational leadership, transactional leadership, 
laissez-faire leadership, idealized influence, inspirational motivation, intellectual stimulation, and individualized 
consideration which recognizes that effective leadership involves a combination of transformational, transactional, and 
laissez-faire behaviors. Leaders can adapt their style based on the context and the needs of their team. 

 According to Simply Psychology (2024), Howard Gardner’s Theory of Multiple Intelligences posits that individuals 
possess various distinct types of intelligence, rather than a single general intelligence. These types encompass areas like 
linguistic, logical-mathematical, musical, spatial, bodily-kinesthetic, interpersonal, intrapersonal, and naturalistic 
intelligence, emphasizing a broader understanding of human capability. Howard Gardner’s theory of multiple 
intelligences posits a pluralistic view of the mind, suggesting that individuals possess a variety of distinct intelligences.  

Contrary to the monolithic concept of general intelligence (‘g’), Gardner’s framework delineates eight specific 
intelligences: Linguistic, Logical/Mathematical, Spatial, Bodily-Kinesthetic, Musical, Interpersonal, Intrapersonal, and 
Naturalist. These intelligences reflect different capacities for processing information and solving problems, with 
linguistic and logical-mathematical intelligences being the most recognized and valued in educational and societal 
contexts. While Gardner acknowledges potential additional forms of intelligence, such as spiritual, existential, and 
moral, he maintains that these do not fulfill the criteria to be included within his original set of intelligence. This theory 
serves as a foundational element in expanding the understanding of human cognitive abilities and their application in 
diverse educational settings. 

2.1. Conceptual Framework 

This study determined the relationship between the school heads' multifactor leadership styles, multiple intelligences, 
and performance in Districts 1 and 2 of the Division of Valenzuela in the School Year 2024-2025.  

 

Figure 1 Paradigm of the Study 
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In conducting the study, the researcher was guided by the paradigm illustrated in Figure 1. The researcher used the 
independent and dependent variable model to demonstrate the relationship among the different variables. The 
independent variables were Multifactor leadership Style which comprised of the following components: Idealized 
Influence, Inspirational Motivation, Intellectual Stimulation, Individualized Consideration, Contingent Reward, 
Management-by-Exception, and Laissez-Faire, and Multiple Intelligences which comprised of: Naturalist Strength, 
Musical Strength, Logical Strength, Existential Strength, Interpersonal Strength, Kinesthetic Strength, Verbal Strength, 
Intrapersonal Strength, and Visual Strength. The arrowhead in the diagram suggests that these variables were predicted 
to impact the dependent variable, which is the School Performance, comprised of the following components: school 
heads’ OPCR, teachers’ IPCR, and SBM level.  

The IV-DV paradigm is essential for establishing causal relationships between variables, enabling researchers to 
investigate how changes in the independent variable(s) may result in variations in the dependent variable(s). The study 
sought to establish the strength between school heads’ multifactor leadership style, multiple intelligences, and school 
performance. To examine and understand the influence of certain factors on the observed results, it was necessary to 
develop a Leadership Training Management Design for school heads that focused on the leadership abilities of teachers 
and students. This helped improve school performance through the OPCR, SBM level, and teachers’ IPCR, and provided 
a comprehensive understanding of the phenomena being studied. 

2.2. Statement of the Problem 

The study aimed to determine the relationship between the school heads' multifactor leadership styles, multiple 
intelligences, and their performance in Districts 1 and 2 of the Division of Valenzuela in the School Year 2024-2025.  

Specifically, it sought answers to the following questions: 

• How may the socio-demographic profile of the school head be described as to: 
o age; 
o educational attainment; 
o years of service; and 
o trainings attended? 

• How may the multifactor leadership styles of the school head be described by themselves and by the teachers 
as to: 

o Idealized Influence; 
o Inspirational Motivation; 
o Intellectual Stimulation; 
o Individual Consideration; 
o Contingent Reward; 
o Management-by-Exception; and 
o Laissez-Faire? 

• How may the multiple intelligences of the school head be described by themselves and by the teachers as to: 
o Naturalist Strength;  
o Musical Strength; 
o Logical Strength; 
o Existential Strength; 
o Interpersonal Strength; 
o Kinesthetic Strength; 
o Verbal Strength; 
o Intrapersonal Strength; and  
o Visual Strength? 

• How may the school performance be described as to: 
o School Heads (OPCR); 
o Teachers (IPCR); and 
o SBM level? 

• Is there a significant difference between the school heads’ multifactor leadership styles and multiple 
intelligences as assessed by themselves and by the teachers?  

• Is there a significant difference between the school heads’ multifactor leadership styles and multiple 
intelligences when grouped according to their demographic profile? 

• Is there a significant relationship between the school heads' multifactor leadership styles, multiple 
intelligences, and school performance? 
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• What are the views and insights of teachers on school heads’ multifactor leadership styles and multiple 
intelligences? 

• What leadership and management training proposal for the enhancement of multifactor leadership style and 
multiple intelligence can be crafted based on the results of the study? 

2.3. Hypotheses 

The following hypotheses were tested in the study: 

• There is no significant difference between the school heads’ multiple leadership styles and multiple 
intelligences as assessed by themselves and by the teachers. 

• There is no significant difference between the school heads’ multifactor leadership styles and multiple 
intelligences when grouped according to their demographic profile. 

• There is no significant relationship between the school heads' multiple leadership styles, multiple intelligences, 
and school performance. 

2.4. Significance of the Study 

The significance of the study on school heads' multifactor leadership styles and multiple intelligences on school 
performance extends to various stakeholders, including students, teachers, school heads, administrators, and future 
researchers.  

Students. This study is important as it aims to improve the overall school performance. By examining the multifactor 
leadership styles and multiple intelligences of school heads, the study sought to identify areas for improvement that 
could positively impact students' learning experiences and academic achievements.  

Teachers. The significance of this study lies in its potential to improve communication and support from school heads. 
By understanding the multifactor leadership styles and multiple intelligences of school heads, teachers can expect more 
effective guidance and direction, leading to a better teaching environment and enhanced professional growth. Insights 
from this study could guide targeted professional development programs. Teachers benefit from adaptive strategies 
that address diverse student needs, leading to improved teaching practices and student outcomes. 

School Heads. The significance of this study lies in self-reflection and potential professional development. Identifying 
their multifactor leadership styles and multiple intelligences can help school heads recognize their strengths and areas 
for improvement, enhancing their effectiveness as leaders. This study encourages school heads to introspect and assess 
their multifactor leadership styles and multiple intelligences that will benefit the school more.  

Policymakers.  This study can shape educational policies based on these findings. Leadership development programs 
that address multiple quotients can lead to sustainable, student-centered systems. 

Future Researchers. The significance of this study extends to future researchers. This study serves as a foundation for 
future research. Researchers can explore innovative teaching methods beyond music education, applying concepts to 
various contexts. It encourages investigation into differentiated instruction and effective leadership practice, and in-
depth analysis of school heads’ multifactor leadership styles and multiple intelligences. 

2.5. Scope and Limitations of the Study 

This study aimed to investigate the relationship between school heads' multiple leadership styles, multiple intelligences, 
and school performance in Districts 1 and 2 of the Division of Valenzuela. The scope of this research focused on (1) 
multifactor leadership styles: idealized influence, inspirational motivation, intellectual stimulation, individualized 
consideration, contingent reward, management-by-exception, and laissez-faire; (2) Multiple intelligences: naturalist 
strength, musical strength, logical strength, existential strength, interpersonal strength, kinesthetic strength, 
interpersonal strength, and visual strength; and (3) schools’ performance: school head OPCR, teachers (IPCR) and SBM 
level.  The combination of multifactor leadership styles and multiple intelligences is believed to contribute significantly 
to the overall effectiveness of school leaders in promoting positive outcomes for their schools to have a productive and 
positive school performance.   

The study involved school heads and teachers as respondents in Districts 1 and 2 of Valenzuela. The sampling technique 
used was non-probability convenience sampling, where participants were selected based on their accessibility and 
willingness to participate. Total enumeration was applied in selecting the school head respondents of the study. 
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Stratified random sampling was applied in selecting the 327 teacher respondents. Raosoft sampling calculator was used 
to determine the appropriate sample size at a five percent margin of error and a ninety-five percent confidence level.  
The decision to interview 5-10 school heads was based on the availability of time and resources for the study. In-depth 
interviews with a few participants were allowed for a more detailed and thorough analysis of the multifactor leadership 
styles and multiple intelligences of school heads. This provided rich qualitative data that can offer valuable insights into 
the leadership practices and strategies that contribute to school performance.  

The research was conducted in the Schools Division of Valenzuela, specifically in Districts 1 and 2, which served as the 
study's primary site, during the School Year 2024-2025. By focusing on these two districts, the research aimed to 
comprehensively understand the multifactor leadership styles and multiple intelligences that impact school 
performance in a specific geographical area.  

 Overall, this research study aimed to contribute to the existing literature on school leadership by examining the 
combined effect of multifactor leadership styles and multiple intelligences in promoting school success. By identifying 
and analyzing the leadership qualities that are most effective in enhancing school performance, the study sought to 
provide valuable information that can guide policymakers, school heads, and educators in their efforts to improve 
educational outcomes. This research can also be used in formulating management programs and interventions for 
school heads, addressing their leadership intelligence towards teachers and students to increase school performance 
through school head OPCR, teachers (IPCR), and SBM levels. 

2.6. Research Design 

The research design employed in this study was a mixed-methods approach, which involved the integration of 
qualitative and quantitative data gathering and analysis.  Mixed methods research involves the integration of qualitative 
and quantitative research processes and data (Creswell, 2014). This is achieved by collecting open-ended and closed-
ended quantitative data to address the research questions or hypotheses. The data collection methods that were utilized 
include surveys, interviews, and observations. This study employed a quantitative research approach, specifically, an 
explanatory sequential design, to collect data and examine the relationship between school heads’ multifactor 
leadership style, multiple intelligences, and school performance.  

Explanatory sequential design, as defined by scholars such as Creswell and Clark (2017), is one of two types of 
sequential designs within the realm of mixed methods research. The first design is exploratory sequential, while the 
second design is explanatory sequential. This study primarily utilized the explanatory sequential design of mixed 
methods research. The explanatory sequential architecture of MMR emphasizes the initial quantitative phase followed 
by the qualitative phase (Toyon, 2021). The second qualitative phase is commonly used to elucidate the findings from 
the initial quantitative phase and explicate outliers not entirely congruent with the acquired data. The term 
'explanatory' pertains to the utilization of qualitative data analysis to elucidate the findings of the quantitative phase. 

In this study, the first phase involved a quantitative research design that was utilized to gather and examine data. A 
descriptive methodology was used to ascertain the relationship between school heads’ multifactor leadership style, 
multiple intelligences, and school performance. It is primarily employed when the inquiry aims to depict the attributes 
of the people or events and compare the variables that describe the research sample in their natural state (Siedlecki, 
2020). Meanwhile, the qualitative phase involved face-to-face interviews among selected respondents. 

2.7. Sampling and Respondents 

School heads and teachers under the Schools Division of Valenzuela City, covering District I and District II, comprised 
the population of the study. Total enumeration was applied to determine the school heads who served as respondents. 
A total of 327 teachers were selected using stratified random sampling. The Raosoft sampling calculator was used to 
determine the appropriate sample size at a 5% margin of error and a 95% confidence level. 

Total enumeration sampling involves studying an entire population rather than a sample. It aims to gather data from 
every individual in the population of interest to eliminate sampling bias. A stratified random sampling divides the 
population into smaller groups or strata based on shared characteristics. Stratified sampling is more complicated, time-
consuming, and potentially more expensive to carry out than simplified random sampling 

The following table presents the distribution of the population and sample size for each school:   
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Table 1 Respondents of the Study 

School in Valenzuela District I School Heads Teachers SAMPLE % 

Arkong Bato NHS 1 32 6 

Bignay NHS 1 108 16 

Canumay East NHS 1 29 7 

Canumay West NHS 1 65 10 

Dalandanan NHS-SHS 1 143 21 

Disiplina Village-Bignay NHS 1 37 8 

Veinte Reales NHS 1 52 8 

Lingunan NHS 1 77 12 

Lawang Bato NHS 1 87 13 

Malinta NHS-SHS 1 150 22 

Polo NHS-SHS 1 147 22 

Malanday NHS-SHS 1 67 10 

Valenzuela City Schools of Mathematics and Science-JHS-SHS 1 61 9 

Punturin SHS 1 23 4 

Vicente P. Trinidad-NHS-SHS 1 87 13 

Wawang Pulo- NHS-SHS 1 44 7 

TOTAL 16 1211 188 

School in Valenzuela District II 
   

Bagbaguin NHS 1 67 10 

Caruhatan NHS-SHS 1 55 8 

Gen. T. de Leon NHS-SHS 1 191 29 

Justice Eliezer Delos Santos NHS-SHS 1 62 9 

         Continuation of Table 1…    

Mapulang Lupa NHS-SHS 1 77 12 

Maysan NHS 1 67 10 

Paso De Blas NHS-SHS 1 87 13 

Parada NHS-SHS 1 62 9 

Sitero NHS 1 102 15 

Valnat NHS-SHS 1 163 24 

TOTAL 10 933 139 

GRAND TOTAL 26 2181 327 

2.8. Locale of the Study 

The study was conducted in the Division of Valenzuela, District I, and District II, the principal site. These schools were 
in District I and District II. 
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Source: valenzuela manila map - Search (bing.com) 

Figure 2 Map of the Study 

2.9. Instruments 

Instruments can take various forms depending on the nature of the research and the type of data to be gathered. In this 
study, the researcher utilized an adapted survey questionnaire and semi-structured interviews to determine the 
relationship between multifactor leadership style, multiple intelligences, and school performance. The research 
instrument was a survey questionnaire, which was adopted by the researcher. This instrument was divided into III 
parts. 

Part I of the instrument was the Respondent’s Profile. The research questions in this part were focused on the 
respondents’ name, school/institution, age, educational attainment, no. of years in service, and training attended as 
school head. 

The research questions in Part II were adapted from the Multifactor Leadership Questionnaire (MLQ) Form 6S 
(Middleton et al., 2023), which described the school heads’ various leadership styles. It was originally a 21-item 
questionnaire, but this was increased to 35 items by the researcher to evaluate the multifactor leadership styles of the 
respondents, according to the indicators to which they belonged: idealized influence, inspirational motivation, 
intellectual stimulation, individualized consideration, contingent reward, management-by-exception, and laissez-faire 
leadership. In the transformational leadership scale, there are four factors, namely: idealized influence, inspirational 
motivation, intellectual stimulation, and individualized consideration. Meanwhile, the transactional scale includes two 
factors: contingent reward and management-by-exception. Lastly, the laissez-faire leadership scale consists of only one 
factor, which is laissez-faire leadership. 

The research questions in Part III were adapted from the Multiple Intelligences Survey. It was originally composed of 
80 items but was reduced to 45 items by the researcher. 

For the qualitative part, the researcher conducted a semi-structured interview with selected school heads to delve 
deeper and have more comprehensive views and insights regarding the relationship between leadership intelligence 
and school performance. 

2.10. Data Gathering Techniques 

Before the conduct of the study, the researcher requested permission from the Division of Valenzuela to conduct the 
research in District I and District II Junior and Senior High Schools. A permit letter was secured to conduct the study 
and was disseminated to the various school heads and teachers in both District I and District II, consisting of 26 school 
heads and 2,181 teachers.  

https://www.bing.com/images/search?view=detailV2&ccid=CUx%2bxe%2bJ&id=C1F05612DC668EC53E9CAD9015B1175EB4A5C9F8&thid=OIP.CUx-xe-JhwuIMVfkv3DmHwAAAA&mediaurl=https%3a%2f%2f1.bp.blogspot.com%2f-H-f5ydwO2us%2fV5AxHsNco8I%2fAAAAAAAAEEY%2f90mhZ3xuGHMLYj8JSC6yEfIx1UBfv3-fQCLcB%2fs1600%2fPh_fil_valenzuela_barangays.png&exph=412&expw=450&q=valenzuela+manila+map&simid=608001661467568316&FORM=IRPRST&ck=A3E45C82A70C5F5C43FBE8CDAB0CDD7E&selectedIndex=13&itb=1
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The researcher was guided by Regional Memo No.228, s. 2020 or the Policy Guidelines on the Adherence to Ethical 
Research Principles and Responsibilities in Studies Involving Teaching, Teaching-Related, Non-Teaching Personnel and 
Learners.  

Informed consent was obtained from the respondents before the study. Respondents were informed of the research's 
purpose, the potential dangers, and the possible benefits of taking part in the study. They were guaranteed anonymity, 
and that all information received would be stored securely. During this process, the respondents were given the option 
to ask questions or seek clarification. It was also emphasized that the participation of every respondent was voluntary 
and could be withdrawn at any time. The informed consent form was created in simple and comprehensible language 
to ensure clarity and facilitate understanding of the responses. The researcher verified that the informed consent form 
was free from any misleading or deceptive statements and that the form would be subject to examination by a 
competent reviewer or a panel of experts.  

All information obtained was stored electronically, and at no time would participants be identifiable, as no identifiable 
information would be collected. For the security of collected data, storage, transfer, and destruction procedures, the 
data gathered was stored in password-protected computers and files. Consistent with the presumption that anonymity 
accords with the privacy preference of respondents, only the researcher had access to the gathered data for security 
purposes and the confidentiality of the respondents. For the disposal of research data, unless a researcher received 
approval from participants to archive their data, the researcher was eventually faced with the task of destroying the 
data. 

After collecting the data from the respondents, the researcher tabulated and tallied the survey with the help and 
guidance of a statistician. Responses in the survey were kept confidential and should only be used and processed by the 
researcher for this research and are subject to existing laws and regulations, such as the Data Privacy Act. 

2.11. Data Analysis  

The collected survey questionnaires were organized, tabulated, tallied, and analyzed using both descriptive and 
inferential statistics. The data were processed using MS Excel and SPSS. A frequency count of the responses was treated 
objectively. 

This research employed regression analysis to describe the relationship between school heads’ multifactor leadership 
styles, such as idealized influence, inspirational motivation, intellectual stimulation, individualized consideration, 
contingent reward, management-by-exception, and laissez-faire, and their multiple intelligences, such as naturalist 
strength, musical strength, logical strength, existential strength, interpersonal strength, kinesthetic strength, verbal 
strength, intrapersonal strength, and visual strength. 

A five-point Likert scale was used to describe the status of school heads’ multifactor leadership styles and multiple 
intelligences. The descriptive interpretations were as follows: 

• 1 – Not at all true of me 
• 2 – Not very true of me 
• 3 – Somewhat true of me 
• 4 – True of me 
• 5 – Very true of me 

The following intervals were used to interpret the data: 
1.00–1.49 = Not true 
1.50–2.49 = Slightly true 
2.50–3.49 = Moderately true 
3.50–4.49 = Very true 
4.50–5.00 = Extremely true 

Descriptive statistics, such as frequencies and percentages, were used to summarize the socio-demographic profile of 
the respondents, including name, age, school, educational attainment, years of service, and training attended. They were 
also used to describe the respondents’ scores on multifactor leadership styles and multiple intelligences. 
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Inferential statistics, particularly regression analysis, were employed to determine the significant relationship between 
school heads’ multifactor leadership styles, multiple intelligences, and school performance. Regression is a statistical 
method used to examine the relationship between dependent and independent variables. 

Additionally, the Mann-Whitney U test, a non-parametric statistical tool, was used to determine whether there were 
significant differences in the levels of multifactor leadership styles and multiple intelligences in relation to school 
performance. 

2.12. Ethical Considerations 

The Graduate Studies Department at Bulacan Agricultural State University has recently implemented specific ethical 
guidelines for all thesis and dissertation projects to ensure the protection of research participants. To adhere to these 
ethical standards, the researcher obtained approval from both the Graduate Studies Department at BSAU and in the City 
of Valenzuela. 

The ethical guidelines established for this research project reflect a commitment to respecting the dignity and well-
being of the participants. A key principle was ensuring that no harm would come to participants and that they would 
not be placed in uncomfortable situations. To uphold ethical standards, the researcher emphasized the importance of 
obtaining informed consent and providing participants with essential information, as outlined in earlier sections of the 
paper. This process underscored the voluntary nature of participation and included a strict prohibition against coercion 
or deception. 

Furthermore, the ethical framework includes measures to protect the confidentiality of all research data collected 
throughout the study. The researcher recognizes the sensitive nature of the information gathered and pledges to 
maintain the privacy of all participants. For convenience and efficiency in record-keeping, the researcher sought 
permission from participants to use their real names in the survey; however, these names were not revealed in the final 
dissertation. This dual focus on transparency in data management and anonymity in the final presentation underscores 
the researcher's commitment to ethical principles. It is important to emphasize that, despite this, participants can rest 
assured that their identities remained confidential throughout the research process. 

3. Results and Discussion 

3.1. Findings 

The study investigated the relationship between the multifactor leadership styles and multiple intelligences of school 
heads in relation to their OPCR, teachers’ IPCR, and School-Based Management (SBM) performance across twenty-six 
public schools in Valenzuela for the school year 2024–2025. Following the procedures outlined in the preceding chapter, 
the answers to the problems posed in the study were identified and summarized as follows: 

Findings revealed that school heads were rated as “extremely true” in demonstrating multifactor leadership styles, 
including idealized influence, inspirational motivation, intellectual stimulation, individualized consideration, contingent 
reward, management-by-exception, and laissez-faire. Similarly, they were perceived as “extremely true” in exhibiting 
multiple intelligences such as naturalist, logical, existentialist, interpersonal, kinesthetic, verbal, intrapersonal, and 
visual strengths. In terms of musical intelligence, school heads rated themselves as “very true,” while teachers rated 
them as “extremely true.”  

No significant difference was observed between the perceptions of school heads and teachers regarding leadership 
styles and multiple intelligences (in eight out of nine intelligence types).  

A significant relationship was found between school heads’ leadership styles and their performance, as measured by 
their OPCR and SBM level.  

Additionally, no significant relationship was found between the age of school heads and their leadership styles.  

Lastly, the study found no significant relationship between school heads’ multiple intelligences and their school 
performance, indicating that while leadership style is linked to performance, multiple intelligences are not. 
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3.2. Differences Between School Heads’ Multifactor Leadership Styles as Assessed by Themselves and 
Teachers 

Perceptions from both school heads and teachers are crucial to counter check their assessment on the variables 
pertaining to them, delving in a more comprehensive understanding of the assessments. In this study perceptions of 
school heads and teachers were collected and analyzed to describe the school heads’ multifactor leadership styles. 

In order to determine the significant difference between perceptions, the Mann-Whitney test was employed. The results 
from the said statistical treatment are shown below. 

Table 2 Test of Significant Difference Between the School Heads’ Multifactor Leadership Styles as Assessed by 
Themselves and Teachers 

Multifactor Leadership Principals Teachers Mann-Whitney/ 

U Value 

p value Decision 

Mean Mean 

Idealized Influence 4.56 4.65 3203.00 .02* Reject Ho 

Inspirational Motivation 4.57 4.61 3497.00 .11 Accept Ho 

Intellectual Stimulation 4.60 4.57 3953.00 .51 Accept Ho 

Individualized Consideration 4.54 4.59 3839.50 .36 Accept Ho 

Contingent Reward 4.62 4.60 4082.00 .71 Accept Ho 

Management-by-Exception 4.65 4.54 3918.00 .47 Accept Ho 

Laissez-Faire 4.60 4.50 4191.00 .89 Accept Ho 

Overall Mean 4.59 4.58 3758.00 .31 Accept Ho 

A descriptive analysis was used to compare teachers’ assessments of their school heads’ multifactor leadership styles, 
with mean scores of 4.59 from school heads and 4.58 from teachers. A Mann-Whitney U test was then conducted to 
analyze significant differences between the two groups across multifactor leadership and its seven categories. As 
presented in the table, results of the Mann-Whitney test revealed a significant difference in only one category: idealized 
influence (U = 3203.00, p = .02, which is less than the alpha level of .05). 

Since no significant differences were found in six of the seven categories of multifactor leadership styles between school 
heads and teachers’ perceptions, the null hypothesis stating that there is no significant difference in their assessments 
of school heads’ multifactor leadership styles is accepted. 

In the study of Sanders (2019), teacher perceptions varied significantly lower than principal perceptions on leadership 
behaviors of their school principals. 

3.3. Differences Between School Heads’ Multiple Intelligences as Assessed by Themselves and Teachers 

Perceptions from both school heads and teachers are crucial to countercheck their assessment on the variables 
pertaining to them, delving into a more comprehensive understanding of the assessments. In this study, perceptions of 
school heads and teachers were collected and analyzed to describe the school heads’ multiple intelligences. 

In order to determine the significant difference between perceptions, Mann-Whitney was employed. The results from 
the said statistical treatment were shown below.  
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Table 3 Test of Significant Difference Between the School Heads’ Multiple Intelligences as Assessed by Themselves and 
Teachers 

Multifactor Leadership Principals Teachers Mann-Whitney/ 

U Value 

p value Decision 

Mean Mean 

Naturalist Strength 4.55 4.58 3853.50 .38 Accept Ho 

Musical Strength 4.41 4.58 2945.50 .01* Reject Ho 

Logical Strength 4.63 4.59 3920.00 .46 Accept Ho 

Existential Strength 4.63 4.55 4045.00 .65 Accept Ho 

Interpersonal Strength 4.56 4.54 4063.00 .68 Accept Ho 

Kinesthetic Strength 4.58 4.59 3803.50 .32 Accept Ho 

Verbal Strength 4.50 4.55 3853.00 .38 Accept Ho 

Intrapersonal Strength 4.67 4.65 4069.50 .68 Accept Ho 

Overall Mean 4.57 4.58 3488.50 .12 Accept Ho 

*Significant 

Based on the non-parametric Mann-Whitney test, no significant differences were found between the two groups (school 
heads and teachers) in their assessment of multiple intelligences in eight out of nine categories (U = 3488.50, p = .12). 
Because no significant differences were found in the majority of the categories, the null hypothesis stating that there is 
no significant difference between school heads’ multiple intelligences as assessed by themselves and by teachers is 
accepted. 

Furthermore, analyses of the results for significance indicated that both teachers from school heads (M = 4.41) and 
teachers (M = 4.58) perceived the musical intelligence of their principals as significant (U value = 2945.50, p = .01).  

The result contradicts the finding of Lee (2022), which reported significant differences in teachers’ perceptions of their 
principals’ leadership behaviors across three groups of teachers. 

3.4. Differences in School Heads’ Multifactor Leadership Styles When Grouped According to Their 
Demographic Profile 

Perceptions from both school heads and teachers are crucial to counter check their assessment on the variables 
pertaining to them, delving in a more comprehensive understanding of the assessments. In this study perceptions of 
school heads and teachers were collected and analyzed to describe the school heads’ multiple leadership styles when 
grouped according to their demographic profile. 

To determine the significant difference between perceptions, the Mann-Whitney test was employed. The results from 
the said statistical treatment are shown below 

Table 4 Test of Significant Difference Between the School Heads’ Multifactor Leadership Styles When Grouped 
According to Their Demographic Profile 

Multifactor Leadership  Age (Mann-Whitney 
test) 

educational 
attainment 

years of service 

Idealized Influence H value 49.00 4.25 6.66 

p value    0 .030**  0 .037** 0.008** 

Continuation of Table 24… 

Inspirational Motivation 

H value 56.00 4.45 3.56 

p value    0.055**   0.034** 0.31** 

Intellectual Stimulation H value 63.50 2.66 1.88 



World Journal of Advanced Research and Reviews, 2026, 29(02), 100-120 

112 

p value    0.85**   0.61** 0.059** 

Individualized Consideration H value 63.00 4.01 4.20 

p value     0.82**   0.40** 0.24** 

Contingent Reward H value 64.00 5.37 2.96 

p value    0.88**   0.25** .39** 

Management-by-Exception H value 57.50 2.74 4.47 

p value     0.60**   0.60** 0.21** 

Laissez-Faire H value 62.50 4.69 4.64 

p value    0.80**   0.32** 0.19** 

Overall Multifactor 
Leadership 

H value 57.50 4.97 4.20 

p value    0.60**   0.29**8 0.24** 

  **Not significant  

Results from the Mann-Whitney test indicated that there was no significant difference between the age of school heads 
and their leadership factors, as shown by the p-value of .60, which is greater than the 5% level of significance.  No other 
differences were found concerning educational attainment and years of service of school principals on the leadership 
factors, with a p-value of .29 and .24, respectively, which are greater than the 5% level of significance; thus, the null 
hypothesis is accepted.  

The results are supported by the findings of Bentley (2021) that indicate that principals may not have the same sense 
of urgency to micromanage if the school has fewer needs more education and experience, these are not a factor of 
multiple intelligences. 

This finding contradicts the study by Dela Cruz (2014) who found statistically significant differences for education and 
verbal, kinesthetic, existential, musical, interpersonal, intrapersonal, and naturalist intelligences. Moreover, in the same 
study same differences were also found for age and visual, logical, intrapersonal, naturalist, and existential intelligences. 

3.5. Relationship Between School Heads’ Multiple Intelligences and School Performance 

Table 26 presents the result of correlation analysis that was performed to determine whether a significant relationship 
existed among the variables comprising school heads’ multiple intelligences and school performance.  

Table 5 Test of the Significant Relationship Between the School Heads' Multifactor Leadership Styles and School 
Performance 

Sources of Correlations: Multifactor Leadership 

 

OPCR IPCR SBM 

rho value p value rho value p value rho value p value 

Idealized Influence 0.36 0.03 0.25 0.02 0.30 0.03 

Inspirational Motivation 0.30 0.04 0.01 0.85 0.30 0.04 

Intellectual Stimulation 0.25 0.01 0.04 0.45 0.24 0.02 

Individualized Consideration 0.23 0.04 0.03 0.47 0.20 0.03 

Contingent Reward 0.21 0.02 0.036 0.50 0.21 0.02 

Management-by-Exception 0.20 0.01 0.032 0.55 0.22 0.03 

Laissez-Faire 0.32 0.00 0.036 0.49 0.30 0.01 

Overall Mean 0.26 0.02 0.027 0.47 0.25 0.03 

Table 26 displays the result of the test on the relationship between the significant relationship between the school 
heads' multifactor leadership styles and school performance. It can be gleaned that the school heads' extent of 
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multifactor leadership styles signifies a “Very High Positive Correlation” to the level of their performance as to their 
OPCRF (rho value= .26; p=,02) and to the level of school-based management as indicated by the probability value (p= 
0.03). This means that the school heads’ performance, measured through their OPCR and their school level of school-
based management, is greatly affected by the multifactor leadership styles of the school heads. This implies that schools 
with school heads who possess multifactor leadership styles are most likely to perform better as compared to schools 
managed by those with less multifactor leadership styles. Therefore, setting up a program to support school heads in 
developing their multifactor leadership is pivotal for the institution.  

School heads' idealized influence improves teachers’ performance as evident in the results of probability value of 0.02, 
which is less than the 5% level of significance. It was found that also that, multifactor leadership styles of school heads 
have no significant relationship along the performance of teachers as revealed by a probability value of 0.47 which is 
higher than the 5% level of significance.  

The result contradicts the recommendation of Abidullah (2020) in his study that the government should recruit school 
heads of multiple leadership styles, as a result, teachers’ classroom engagement can be improved.  

3.6. Relationship Between School Heads’ Multiple Intelligences and School Performance 

Table 6 presents the result of correlation analysis that was performed to determine whether a significant relationship 
existed among the variables comprising school heads’ multiple intelligences and school performance. 

Table 6 Test of the Significant Relationship Between the School Heads' Multiple Intelligences and School Performance 

Sources of Correlations  

Multiple Intelligence 

OPCR IPCR SBM 

rho value p value rho value p value rho value p value 

Naturalist Strength 0.27   0.17 .002   0.97     .804    0.68    

Continuation of Table 6…       

Musical Strength .07       0.73   .008 0.88   .016     0.93   

Logical Strength 0.180    0.35      .006    0.64    .067 0.68    

Existential Strength 0.189 0.20    .006     0.46    .084     0.74    

Interpersonal Strength 0.260    0.36      .024    0.58     .067 0.62    

Kinesthetic Strength .189      0.17    .039    0.97   .101    0.63    

Verbal Strength 0.22 0.275 .029    0.45        .101    0.61   

Intrapersonal Strength .082 0.68 .002    0.93 .104     0.61    

Visual Strength 0.26 0.21 .040    0.45        .091      0.65    

Overall Mean 0.19 0.35 .005 0.93 .032   0.87 

The relationship between the Multiple Intelligences of the school heads and the school performance, as to Office 
Performance Commitment Review Form, Individual Performance Commitment Review Form, and Level of School-Based 
Management, is shown in Table 6. The computed Spearman rank rho values were 0.191, 0.005, and 0.032, respectively, 
which indicate no significant relationship between school performance and the multiple intelligences of the school 
heads. This finding implies that the null hypothesis is accepted, as the extent of school heads’ multiple intelligences and 
school performance were all found to be not significantly correlated. 

3.7. Leadership Training Design Based on the Results of the Study 

Results of the study revealed that school heads’ multifactor leadership styles were linked to school performance, 
whereas multiple intelligences showed no significant correlation. 

From the school heads' and teachers' assessment and perceptions, the sub-variables consisting of intellectual 
stimulation, contingent rewards, management-by-exception, laissez-faire, logical strength, existentialist strength, 
intrapersonal, and visual strength got the highest results. However, the sub-variable of musical strength obtained the 



World Journal of Advanced Research and Reviews, 2026, 29(02), 100-120 

114 

lowest result. From these results, the researcher crafted a program of leadership and management that aims to further 
strengthen school heads’ multifactor leadership styles and improve the school heads’ multiple intelligences.  

4. Conclusions 

Based on the findings of the study, the following conclusions were drawn: 

The study concluded that school heads in Valenzuela public schools for SY 2024–2025 exhibit strong multifactor 
leadership styles and possess high levels of multiple intelligences, as perceived by both themselves and their teachers. 
Leadership styles such as idealized influence, inspirational motivation, and intellectual stimulation were consistently 
rated as “extremely true,” indicating a high level of transformational and transactional leadership practices. Similarly, 
school heads demonstrated strong multiple intelligences across various domains, with a slight variation in musical 
intelligence perceptions. A significant relationship exists between leadership styles and school performance, as 
measured by OPCR and SBM levels, highlighting the critical role of effective leadership in driving school success. 
However, there was no significant relationship between multiple intelligences and school performance, nor were there 
significant differences in perceptions based on demographic profiles or between school heads and teachers. There is no 
significant relationship between the school performance and the Multiple Intelligences of the school heads. This 
suggests that while leadership style is a key determinant of school performance, multiple intelligences may not directly 
influence measurable school outcomes. 

Recommendations 

In light of the findings and conclusions drawn in the study, the following recommendations are hereby presented: 

• The school may continue and enhance leadership development programs focusing on multifactor leadership 
styles, especially transformational leadership, to sustain and improve school performance. 

• The school may incorporate leadership style assessments into performance evaluation tools like OPCR and SBM 
to better align leadership practices with school goals. 

• School heads may consider utilizing a balanced range of multiple intelligences in their leadership practices. 
While multiple intelligences may not directly impact school performance, school heads should still be 
encouraged to leverage their strengths in various intelligences to foster a more inclusive and dynamic school 
environment. 

• A collaborative feedback mechanism may be established between teachers and school heads to ensure 
alignment in perceptions and to support continuous improvement in leadership practices. 

• Further research may be conducted to explore why multiple intelligences do not significantly correlate with 
school performance and to examine other possible mediating factors, such as school culture, teacher 
engagement, or student outcomes. 
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